AP English Literature and Composition

Syllabus

Course Overview

This Advanced Placement Literature and Composition course is designed to teach beginning college writing through fundamentals of rhetorical theory, and follows the curricular requirements described in the AP English course description. 

I do not following the exact sequence designed in the textbook, nor the same novels outlined here, each year, additions and subtractions are made as the year progresses. Each lesson is designed to highlight a specific theme; rather than teaching based on genre (short stories, poetry, drama). The mixing of styles within a theme will allow for growth and continual experience with each style throughout the course; as well as, the discussion of the connection and expression of theme between each piece, effectiveness and choices of the author to portray meaning.

What I expect most of all from the class is hard work on the part of the individual writer and careful reader, and discussion on the part of the whole class. 

Reading Assignments

The most important requirement for this course is that students read every assignment- read it thoroughly, read it with care, and read it on time. Students are never without a reading assignment.

Warning: Time Requirement Ahead


-Students unused to a literature course will need to plan time in their schedule for more reading than most courses require. Poetry, though no usually long, is dense and complicated, should always be read at least twice. Novel, in particular, require planning.

Writing Assignments

The kinds of writing in this course are varied, but include writing to understand, writing to explain, and writing to evaluate. All critical writing asks the student to evaluate the effectiveness of a literary piece, but to be an effective evaluator, one must understand and explain. Most pieces will require the student to conference, edit and resubmit until a polished final draft is received. 

Students will write a number of creative assignments in parallel with the critical writings completed per unit. Creative writing will include a sonnet, a sophisticated song, a post-it note poem and paper, amongst others. Students will also write several critical papers, including a compare/contrast poetry essay, explication of a poem, a group-authored poetry analysis, and multiple close readings of a novel. Most writings are done to spur thinking, stimulate discussion, and focus on issues of plot, characterization, theme and other elements of literary devices.

At the end of the course, each student will receive a writing portfolio of all formal, submitted assignments. From this, it is the hope that the student will be able to evaluate his/her progression of diction, syntax, structure, attention to detail and understanding of literary elements; and the art it takes to create a combination of all in production of a written work.

Student Evaluation/ Grading:

The Good, the Bad, and the Ugly

Each quarter, an in class essay examination (blue book) will be given to assess the students understanding of a work. The exams are to help students respond to literary questions in a way much less restrictive than the AP-based exams that form the in-class writings.  

Students will also be asked to free-write their responses to the reading on a regular/daily basis (readers log). Students should bring the log to each class so they are prepared for discussion and further writing over the topic; designed to explore what they have learned as they read.

In-class and home writings will primarily be AP-based examinations, through there will also be quick responses, these writings will serve are a base for class discussion.

I will not announce reading quizzes or log checks ahead of time, and we will have a number of them; both straightforward reading quizzes and ones that ask you to engage in an idea. Reading assessments will always be given at the beginning of class. Questions on reading quizzes will simple as long as you have done the required reading; as a perk for completing the reader’s logs, students will be permitted to use them on all quizzes.  

A student’s papers will be examined for effective work choice, inventive sentence and paragraph structure, organization, clear emphasis, and above all, excellence of argument, including exhaustive supportive evidence from the text, and clear, persuasive, elegant connection of this evidence to the overall argument. If the paper meets these requirements it will receive the elusive “stamp” of approval.  Lesser papers will need to be polish and resubmitted. 

A student’s quarterly and semester grades will be heavily based on submission of course work and participation in each lesson. As long as a student does his/her best work, to the best of his/her ability, that student shouldn’t worry about receiving low marks. This course is designed to teach and enrich the students are a learner, rather then grade the student. Growth and achievement will be rewarded. 

Because of the nature of the ability level of the students in the class, the class is not on a curved grading scale. 

	Numerical Average
	Letter Grade

	90-100
	A

	80-89
	B

	70-79
	C

	60-69
	D

	0-59
	F


Course Planner:

The Schedule of Your Life

Theme/Unit: Thinking about Literature

Length: 2 weeks

Essential Questions: Why study literature? 




What makes an effective reader?

Approaching Literature: annotation, experience, analysis, and extension

Student Work:

Students will use both poetry and prose, to learn how to interact with a text deeper than just understanding plot. In the use of poetry, Robert Frost wrote, “Unless you are at home in the metaphor, you are not safe anywhere.” Students will apply this idea to three different poems, first finding the metaphors within the lines, and secondly explaining how the speaker or author was “at home in the metaphor.” Using the same three poems, students will then explain how, according to Emily Dickinson, the poet “tells all the truth, but tells it slant.”

With the use of prose, students will compare multiple pieces of text to find similarities and differences do define the speakers’ view of a reader.  

Unit/Theme: Close Reading

Length: 4 weeks

Essential Questions: What is close reading?

Elements of Style (fiction): diction, figurative language, imagery, syntax, tone, mood

Elements of Style (poetry): rhyme, meter, form, poetic syntax, sound

From Analysis to Essay: analyzing, thesis statement, organization, documentation, 

Compare and Contrast: thesis statement, organization (text-by-text or element-by-element), transitions

Student Work:

Students will primarily work on how to find and relate the different elements of style, for both prose and poetry. With practice, it should become innate to ask questions about each element when annotation and analyzing a text. 

Using an excerpt from F. Scott Fitzgerald’s The Great Gatsby, copied on to velum overhead sheets, each student will be assigned a different element of style.  After highlighting and annotating the section, each sheet will be layered on the project to show how much effort is put forth to create a specific stylist point by the writer. 

After learning the two classic forms of sonnet writing (Italian and Shakespearean), students will practice taking on the role of poet. Choosing the style of his/her liking, they will write both an individual sonnet of a personal issue; love, heartache, death, and a group Shakespearean sonnet about a humorous/witty situation. Both sonnets will be class critiqued for effectiveness of voice and diction.

Students will write a comparison essay using William Stafford’s poem, Traveling through the Dark, and Maxine Kumin’s poem, Woodchucks, to analyze the relationship between the speakers and the animals. 

Unit/Theme: The Big Picture

Length: 3 weeks

Elements of Fiction: plot, character, setting (historical context, cultural environment), point of view (first person, stream of consciousness, layered), symbol, theme

Elements of Drama: plot, character, setting, symbol

Analyzing Literary Elements: developing thesis statements, planning an interpretive essay, supporting interpretation

Reading:


The Sound and the Fury- William Faulkner

Girl- Jamaica Kincaid


The First Day- Edward P. Jones


Trifles- Susan Glaspell


Andre’s Mother- Terrence McNally


various story excerpts

Student Work:


On a basic level students will use various story excerpts to label the progression of plot; exposition, rising action, climax, falling action, denouement. Not only will they need to be able to identify the different plot points, but will need to be able to defend why these areas should be labeled as such. 


For character, students will learn the various facets; antagonist, protagonist, round, flat, stock, foil, and other ideas what can effect the progression of characterization; epiphany, bildungsroman, direct and indirect. With the use of Charles Dickens’s Hard Times, students will be able to discuss the methods used by an author to develop a character. 


To discuss themes, students will combine both the identification of themes within a text and the ability to thesis write. With the use of Kincaid’s Girl and Jones’s The First Day, students will need to be able to articulate a theme, find supporting evidence, and write an effective thesis statement; which will later be expanded into a full essay.


In continuing the practice of poetry, and poetry writing, students will again be taking of the role of poet. Using Glaspell’s Trifles as a supporting text, students will choose a character and an emotion. They will be instructed to find six words or phrases that support the emotion. Then, they will construct a poem in the voice of the character using the words from the poem, with the addition of other original thoughts. As an extension of this activity, students will display his/her poem around the classroom. Equipped with a pad of sticky notes, students will flitter about the room writing who they feel is the speaker and attach it to the poem. This will help spur the discussion of effective diction, connotation, and expression of speaker.

Unit/Theme: Home and Family

Length: 3 weeks

Essential Questions: What ways can an authors create the same theme within various pieces of text?

Reading:


The Dead- James Joyce


Fences- August Wilson


Babylon Revisited- F. Scott Fitzgerald


I Stand Here Ironing- Tillie Olsen


The Moths- Helena Maria Viramontes


Saving Sourdi- May-Lee Chai


Cry, The Beloved Country- Alan Patton


The Potato Eaters (painting)


I Yam What I Am- Ralph Ellison


Brain Food- Chris Offutt


If You Are What You Eat, Than What Am I?- Geeta Kothari

Student Work:

Using multiple pieces within the chapter, students will write an essay focusing on the idea of a journey, either physical or metaphorical. This purpose of this essay, while still paying attention to structure and the use of support, is to spotlight the writing of an introductory paragraph. 

Students will also be asked to write an informal essay on how the writers within the chapter have explored the theme of home and family.  This essay will spotlight the need for organization and pre-writing; making quick charts or flow graphs.

At the end of this unit, students will be focusing specifically on connotation. Looking at groups of word that can be considered synonyms, students will discuss how each word carries with it a different connotation. The discussion will also be led to ‘how’ and ‘why’ word receive the emotional attachment that they do, as well as, how context can effect the connotation of a word.

Unit/Theme: Identity and Culture

Length 3 weeks

Essential Question: What makes who we are, and how can these elements be portrayed within a text?

Reading:


Heart of Darkness- Joseph Conrad


Interpreter of Maladies- Jhumpa Lahira


A&P- John Updike


Where Are You Going, Where Have You Been?- Joyce Carol Oates


Picture of Dorian Gray- Oscar Wilde


Heritage- Countee Cullen


Death of a Salesman- Arthur Miller


An Image of Africa- Chinua Achebe

Student Work:

To practice clear and concise writing student will write six word memoirs of each of the major stories. This will require proper word choice and varied sentence structures.  Students will also need to be able to identify who is the speaker of the memoir, and if applicable, whom it is being spoken to.  

To keep up on writing practices, students will be writing an essay describing either how cultural is defined within the text, or what message the author/speaker is sending about the culture displayed within the text. While these may sound like two similar prompts, students will need to be able to decipher between the two and choose which one relates best to the story they are wanting to use, a skill needed for the free response style of AP-based questioning. 

At the end of this unit, students will be focusing specifically only specialize, archaic, and unfamiliar diction. Using piece like Conrad’s Heart of Darkness, and Nathaniel Hawthorne’s A Rose for Emily, students will receive passages with missing words a word bank. Using their knowledge of the stories plot, they will have to decode the unfamiliar words in order to make the passage complete.

Unit/Theme: Love and Relationships

Length: 3 weeks

Essential Question: How do stories differ based on the portrayal of love and relationships? 

How does one author create a positive relationship  and another create one that is negative?

Reading:


In Importance of Being Earnest- Oscar Wilde


Woman Hollering Creek- Sandra Cisneros


The Lady with the Little Dog- Anton Chekhov


Bliss- Katherine Mansfield


Love in L.A.- Dagoberto Gilb


conversation section of poetry 

Student Work:

After having read two major works by Wilde, student will be writing a comparative essay on style. This week reiterate all of the vocabulary elements used in units two and three as a fresher for the impending midterm exam. Also, this will allow for a cross examination of style between a single authors writing, between prose and drama. 

In addition to the pieces read in the chapter over the theme of love and relationships, students will read, annotate, and analyze a John Donne poem. The poem has a dual layer of emotions toward the idea of love. Students will have to determine the shift, and what has happened to the speaker causing this change. Each student will be issued the challenge to start their opening paragraph in a new inventive way; allusions, quotes, or questions. 

This unit will also focus on the element of irony; situational, dramatic/tragic, and verbal. Using varied examples for mixed medias, art, television, film, and text. Students will determine which type of irony is being demonstrated.  Also, given line of common expression, students will have to determine how voice and gestures can insinuate irony, s well as, in which type of situations these expressions would be used ironically.

Unit/Theme: Conformity and Rebellion

Length 3 weeks

Essential Question: Is conformity the opposite of rebellion?


What causes one character to conform and another to rebel?


What influences cause such an outcome?


Does society encourage one aspect over another?

Reading: 


Hamlet- William Shakespeare


The Book of the Dead- Edwidge Danticat


Mrs. Warren’s Profession- George Bernard Shaw


Bartleby- Herman Melville


Harrison Bergeron-Kurt Vonnegut


The Destructors- Graham Greene


Admiral- T.C. Boyle


The Headstrong Historian-Chimamanda Ngozi Adichie


The Metamorphosis-Franza Kafka


The Metamorphosis graphic novel


One Flew Over the Cuckoo’s Nest- Ken Kessey

Student Work:

In each work students will examine how the theme is developed, paying special attention to the essential questions of the unit. What makes/influences characters rebellious or conforming nature? Students will write an analytical essay explain and supporting a characters path of one of these natures.

When reading Greene’s The Destructors, students will be viewing a film clip of the film adaptation of Robert Cormier’s The Chocolate Wars. Often, students want to know the reasoning behind a character’s actions. In both of these examples, the respective groups of boys are committing actions simply because they can, because it is what young boys do, they are disruptive. The film example shows the pressure peers place of boys of the group to carry out the rebellious acts, while the text explains that the boys act in a mod like behavior, not knowing what they are doing is so destructive.

The literary element highlighted in this unit is tone. Students will need to be able to know the difference between tone and mood, author and speaker. They will also experience how style and affect the tone and how an author can create shifts in tone. To practice these techniques, students will be using passages from Hamlet, explaining how tone contributes to the meaning of what is being said by each characters, and how the tone is being delivered. 

Unit/Theme: Art and the Artist

Length: 2 weeks

Essential Question: How does the speaker/author express an opinion of the artist?

Reading: 


The Love Song of J. Alfred Prufrock- T.S. Eliot


Invisible Man- Ralph Elison


Sonny’s Blues- James Baldwin


The Yellow Wallpaper- Charlotte Perkins Gilman


Cathedral- Raymond Carver


Videotape- Don DeLillo


The Blues- Billy Collins


Nighthawks (painting)- Edward Hopper



-paired poems

Student Work:

Using the pieces by Gilman and Eliot, students will discuss the issues of mentality of characters and what makes a reliable narrator. Looking back over the course reading, students will be asked to pick strong example of both reliable and unreliable narrators. They will then have to explain why they understand those narrators to be labeled as such; mental ability, lack of morality, wordly knowledge. 

The literary focus in this unit is figurative language. Students will be asked to explain why authors make the decisions that they use; why the use of one metaphor, or color over another.  For example, in Gilman’s piece how does the imagery of the wallpaper create nuance and complexity to the passage rather than simply ornamentation? How does an author provoke meaning or emotion based on choice of differing figurative elements?

Unit/Theme: Tradition and Progress

Length: 2 weeks

Essential Questions: Are tradition and progress binary items or are they relative to one another?

Reading: 


Daisy Miller- Henry James


A Good Man Is Hard to Find- Flannery O’Connor


Everyday Use- Alice Walker


The Free Radio- Salman Rushdie


Who’s Irish?- Gish Jen


Spunk- Zora Neale Hurston

Student Work:

Students will continue to write essays relating the stories in this unit to the umbrella theme; tradition and progress.  Students will need to include the idea if one can exist while the other is around; is it the Harry Potter and Voldemort dilemma. To keep a tradition can progression exist? Can a tradition progress? Within the essay, students will need to describe the progression taking place in the plot and how the author creates it.

Traditions are passed down in various forms, if the text doesn’t directly describe a tradition in the plot, students will be asked to consider if the form/style of the story is a tradition itself. Students will be asked to consider the delivery of the story. If it isn’t the deliverance of the story, students will also need to be able to understand and then explain the tradition being expressed in the text of the work.

The literary element focus in this story is syntax. Students will be reviewing their early writing to find syntactical patterns. The discussion will be centered around what causes these patters and what effect they have on a reader. Students will also be examining sample paragraph to find syntax patterns, with the hopes of realizing that various sentence structures allows for a more effective piece of writing. 

Unit/Theme: War and Peace

Length: 2 Weeks

Essential Question: Is peace the absence of war (or vice versa)? How does an author creating a feeling of calm or peace and/or a feeling of conflict and complexity of war?

Reading:


The Things They Carried- Tim O’Brien


War- Luigi Pirandello


The First Year of My Life- Muriel Spark


The Shawl- Cynthia Ozick


Soldier’s Home- Ernest Hemingway


The Management of Grief- Bharati Mukherjee

Student Work:

Again, the theme allows for a discussion of how the two contradictory elements relate to one another; war and piece. When reading stories based on war, students will discuss how connotation, mood, and tone can bend a reader to feeling a specific way toward the issue of the text. Also, students will examine how peace doesn’t always come through conflict and how war can also exist without physical conflict between opposing forces. A discussion will observe how an author can meld their on opinion in to the text based on the language used to write the piece. 

The literary spotlight in this unit is imagery. Students will be analyzing patters of imagery and how it connects to other forms of figurative language. How is imagery created through the use of metaphors and similes and what purpose does imagery serve? Also, for what purpose will an author create imagery? How can it be used in multiple different facets and emotions?

Unit/Theme: AP Exam Preparation/Review

Length: 2 weeks

Student Work:

A two week discussion review the texts read in class; generating list of what themes are prevalent in each text and which type of AP questions each novel lends best too.  Also, continued practice on annotating and analyzing pieces of poetry and prose passages.

A main focus will be aimed at writing an effective introduction paragraph and thesis statement.

After the Exam:

A Moment to Catch a Breath

While the exam maybe over, the learning isn’t. 

The remainder of the course will be spent on “real-world” applications; resume writing and communication techniques. Each student will need to complete a detailed and accurate resume that would be adequate for an employment interview. Also, students will participate in both formal and impromptu oral presentations. While students will be well versed in persuasive writing techniques, they will now need to translate these skills into oral communicative skills and the use of visual aides. 

Aside from writing, students will continue to practice his/her close reading abilities. As a class, students will read Agatha Christie’s And Then There Were None; taking a Sherlock Homes approach to figure out the mystery. A lighter reading of a classic, well sold author.

If time permits, students will elaborate on the analysis process by applying it to media forms: film, music, art, and dance. Watching and interacting with different forms of media, students will still need to discuss issues such as theme, conflict, characterization and connotation/emotion. 

Teacher/Student Resources

Jago, Carol, et al. Literature & Composition: Reading, Writing, Thinking. Boston: Bedford/St. Marin’s, 2011. Print.

Rankin, Estelle, and Barbara Murphy. 5 Steps to a 5: English Language & Composition. McGraw-Hill, 2009. Print-Workbook

AP Central- apcentral.collegebaord.com

Study Island- studyisland.com

Final Thoughts:

That’s All Folk’s

This class isn’t about grades or a weighted GPA, but about learning. I want students to have a taste of college level learning before they leave the comfort of high school and are thrown into the world of campus. College level learning isn’t about work load, but about rigorous thinking, time management, and going above and beyond the directions given; its about turning ones self into a learner rather that a student. 

My goal is to make this course demanding and stimulating and worthwhile; to help each student achieve the highest ability they posses. Together, the students and I will take the journey into literature. There are many aspects to learn, and one never stops learning or teach.

